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A study was conducted of the efficacy of tVo^methods 
ig music bibliography to 80 undergraduate and graduate 
t the University of Akron in Ohio. One group ot subjects 
received only lectures in bibliographic instruction; the other group 
had the beifefit of lectures and worksheet exercises, wlMCh involved 
location ofvpublications and information by the individual students 
in the central and music libraries. The coursesi covered s^uch topics 
as approaches to music research; the meaning of library ternN^ology; 
use of the library; and«utilizatidn of dictionaries, sty]?e manuals, 
encyclopedias, bibliographies, indexes, biographies, cat&Iogs,, and 
periodicals. Undergraduate students were instructed in the use of 
basic music sources while graduate students^ were taught about complex 
music sources and large indexes that Hnclude music subjects. Pretests 
and posttests of both groups, administerajd five times .)hu:ii^ the 
15-week seiftester, showed that students who received the lectures and 
worksh1ii(ets performed significantly better than Students who only 
received the lectures. It was concluded that it '^s beneficial for 
music bibliography instructors to supplement lectiires. with worksheet 
exercises. This paper describes , study methodoiogy\and results. A 
nine-item bibliography and copies of the pretest, ^osttest, and 
worksheets are also provided. (ESR) 
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" . . • At)straat, , - , 

/ ■ Tliis piper ■briefly examines two methods of teaching 
music bihlioigraphy. The efficacy of these methods was measured 
though the pretesting and. popttesting of students who were 
•Vearning lihrary terminology^d' literature. A group of 
sulijects >/as indiVidu^ly tested, after only lectures; 
another group had the henefit of Ipctures and worksheets. - The 
ekdence shows that students who jeceived the lecture and worksheets 
performed significantly hetter than students who only, received ^ 
the lectures. Theref(5re it would he herieficial for" music ' 
bihlfograpliBr instructors to supplement • lectures with worksheets. 
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Introduction 

Music students typically encoiiBTter a multitude, of lit era- 
ture when formal study begins at/ ai^iversity or college. 
Characteristic music students may-^pLl to havQ proper library 
orientation or instruction which provide an acquaintance with^ 
.materiais and the skills to use them. . ' 

Liteyature of academic bibliography instruction has been 
growing over the years,; and varied and creative progrsgns are now 
being tried at many institutions (Krier, 1976 p.7). ' 

National recognition of the importance of music bibliography 
instruction has produced instruction standards. These standards 
have been listed and developed by such- organizations as Project 
Loex, a clearing house fQr academic lihrary orientation and " 
instruction materials at Eastern Michigan Uniyersity, the Music 
Library Association's Midwest Chapter of the Bibliographic 
Instruction Committee, the ACRL Bibliographic 'Instruction Section 
and the American Library InsWuction Round Table • In this study 
naiional' bibliographic instruction standards formed the foundation 
for materials used and methods taught in the music bibliography 
Classes. " ' ■ ^ ■ ^ 

A review of the literature s^ioWs thai; specific course 
related instru6tion (bibliography courses verses instruction in 
music, literature, history or theory classes), Qfted has-the most 
euccesB and that\measuremeht of the resillts is absolutely • - / 



essential (^ennerich and Sitfith, '1^979: p.226). One 6 bibliographic 

instruction has been incorporated into a curriculum af . a 

diBCiplizie it kay be easier to con;7ince students that the library 

is an essential compbnent of their academic study, A review 

of lecture and lecture->«>rk'sheet^ethods of bibliography 

instruction has been examined in this study. This was an endeavor 

to expa^ and strengthen an existing music bibliography program 
^ V ' w 

at a major midwestem uniyersitly. In this program^ bibliography . 

cotirses called "Research in Music,? and "(Graduate Music . * 

Bii)liography" were taught in 'a strict lectiire method. As an 

experiment, classes were divided into lecture group^ and iectiire- 

worl^heet groups, then tested- to determine th^ effectiveness 

of each method • 

' # . \' 

The music lihrary in many universities tjrpically exists 

as a facility in the music building,^ It functions as a ciurriculum 

center for music scores, recordings,, and a haisic reference 

collection. Microfilm, periodicals and journals^ iiidexes, 

biogt^a^hies, style guides,^ computer searches and directories are 

houaed in the main library. Thus^ since the musijc materials 

are separated, co\jrse instmiction has attempted jtb cover material's 

in both libraries, showing the student the necessity of using 

• ' " , , *■ ' . 

both source areas for research, . > . 



z' PrpcedurejB ^ , ' i 

The music biblipgr^hy instruction program was divided 
into three sections: freshman orientation, undergraduata. - 
course instruction, and graduate course instruction. Freshmen 
make-up one-third of 1|^e music classes, and all take a basic 



niubic literattxre course: that incliides an orientation session in 

:••( ■ ■■ ■ : ■ ■ . ■ . • ' : ■ ■ ' ,• 

tnc mueic library provided by the music librarian. The class of 

approximately 120 students was divided into sections of 10 

students per orientation group. It was believed that the smadler 

the group, t-ljie jnore individual attention would be provided for- 

each student. During this one hour of instruction,, typej3 pf ' . 

holdings w;ere explained and call numbers, tracings, subject 

headings and card catalog infomation were emphasized • A 

handout of an aiino£ated basia .reference guide was given/tp all 

students with an explanation of rh^.. materials. * The objectives of 

th^ orientation were , to' teach the mulsic' students the , location 

-and -holdings of tlfe mu^iq librapy as . well as how to use the '\ 

.card ^catalog and' other reference tools. No testing was- carried 

out with the orientation students • ... - ; - 

♦^Research in Music" the undergraduate course in mlxsic - 

bibliograjJ!^, was ^a two" credit clkss with prerequisite? of 

one year of .."Music literature,"- and "Music^ Theory." Mos^tly"; ^ 

sophomoi^es took this course. The class met. for i^wo hours 

per week ior one semester. During the semester oral report Sj 

reading assigiuaents in Watanabe^s Introduction to Miisic Research . 

and Duclfle • s Music Ref erencgt" and ReWarch Materials, and a^ term 

paper were assigned. ^ Music sourdes. such 'as dictionaries, ^ 

• - ..^ , * ' . * ■ ' 

encyclopedias,' directories, biographies and bibliographies 

✓ . '\ ' ■■, , 

were emphasized as well a review of tiie card catalOjg, and 

X • ■ . V. . '. • . " 

library terminology.- Use and explanation of several style manuals 

were stressed including p^roper procedures for researching a 

•subject gnk writing a pa;per. The objectives of the cjpurse w^e' 



to teach studerr^^^ow to use the library effectiyelj^^ hovf to 
V ^ write a research paper and how to use several, types o^R^r.e search : 
materials* 

Graduate students took' "Graduate Music Bibliography,," & 
two credit course that met for two ho\irs per we^k for one semester. 
Class requirements included oraJ. reports, reading aipsignipents in ~ 
General Bibliography, for Music Research by Mitoter, selected sections 
of Duckies' Reference and Research MaterialS t anJ^ Phelps' A Guide/ \ 
to Research In I^uslc Educatloix . as well as an annotated bibliography. 
* J tod, a term paper • Students were obligated to complete an 

Jmdergraduate music degree before taking this coiirse and to have" ^ 
some \knowledge of the library and basic music reference tools. 
Sotirces that included music topics such as international indexes 
and bibliographies were emphasized in the graduate-level course 9 
subjects heretofore not covered in lower ^level bibliography course 

. Objectives of. the course instruction were to impart knqwledge 

of. advanced leyel reference sources, and to instruct students in 

t6e skiTl of writing a well 2?oundedt dfocumented paper. Sources 

' * , . ■ ^ ' * ) 

including- music aiid non-n^uiSic subjects rwere investigated to 

^ . * ■ „ *. * 

> emphasize the importance bf/ outj3ide influence^'s on any music 

* » . * ' .' 

subject. 

" ^ -Subjects tested were undegrgraduate and graduate female - 

and msEf e music majors jaUdomly .selected from "Research in MUsic;" 
and"Graduate Music Bibliography" classes held in a large m^- 
westerri university. Subjects were randomly assigned to one of 
four groups: lecture or lecture-worksheet, undergrcuiuate and 



graduate sections. Groups contained fO sxibjects. These students 
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were pretested and then posttested after a lecture or lecture arid 
worksheet exetcise. Worksheets reflected class di|9Ussionsj (see 
appendices B and D), Esich group was given the pretest and^^en 
taken to the music library or pain' library . for a. lecture' and 
discussion period with audio visual aids. At thek end of each 
discussion period, students in the lettjire group \5tere given a 
posttest to determine what was leafijed, andNt.udents in the lecture- 
worksheet group were given a worksheetrto coipplete.. The lecture- 
worksheet group was posttested during liie beginning of the following 
class period. Worksheets were completed^y students outside of 
class time and returned to the professor for grading before the 
next class period. The profess^* returned the worksheets to the 
students after the posttest was adiHinistered. 

" Subjects such as approaches to music research, library 
terminology, use of the library, dictionaries, style manuals, * 
enbyclopedias, bibliographies, indexes, biographies, catalogs and - 
perid(4icals were covered in the pret e st s J posttest s and work- 
sheets, (see appendices A "fthrough D). -/ 

All test questions^eflected research knowledge needed by ^ 
students to successfully use the iibriB^Jf^^^^^g^ library materials^ 
The worksheets paralleled class discussions. 

Undergradiiate students were also instructed in the use of ^ ^ 
basic music sources. Although graduatCv students were tat|ight about, 
complex music sourdes and large indexes ^that inclu^e^music subjects, 
it was felt that the undergraduate students had enough tb domprehend. 
Graduate students were expected to have some knowi^edge of music 
sources and also to expand theik^reseaa?ch projects into aireas" that 



Influenced or were influenced by their research. 

Pretests and post tests were administered five times dxifing 
a 15 week term* Subjects that were in the lecture-workshept * 
groups were also given five worksheets to complete^ This pro^Sm 
was ^repeated using the, same worksheet s^ pretests, and postte^sts 
with »new' subjects in identical l)il)liogral)hy classes* ^ > -\ 

Subjects tested were divided into groups of 10 students 
because of the naturally small. class sizes* Music Historyi Music 
Theory end Applied Music Perforaaipice Majors were the only, students ' 
required to enroll, in 'the music bibliography classes. Since, ^ 
such majors were small in number, classes were *also small . • . 
Education Majors could have taken either course as an elective, but 
due to scheduling this was almost an impossibility* 

Scores from a population of 80 students were ^analyzed in -the 
following manner: (1) pretest and posttest means were attained for 
each group; (2) comparisions between pretests of the lecture 
groups were achieved through use of the t-test on 'dependent means; 
(5) comparisons betwfeen pretests of the lecture -worksheet groups 
were accomplished through the use of the t-test on dependent means; 
(4) comparisons between posttests of the lecture groups were 
attained throijgh the use . of a t-test on dependent means; (5) using 
a li-test on dependent meaSis comparisons between posttests of the 
lecture-worksheet groups was accompftshedj (6) comparisons between 
the pretests and posttests for all groups was attained through 
the use, of tlhe t^test on dependent means; ,(7) lecture -worksheet 
group scores on pretests and posttests were compared with the 
lecture group scores by use of the t-test on independent means* 



Results «: ' , , 

^ sting determiiied that wotksiieets and discusBion classes 
led to more successful learning on undergraduate and graduate 

... n ■ ■ : *- ' • 

I 

levels, ^ I • 

The- average postt est scoi^es of the lectUre^worksheet 

groups were considetably higher than the groups that had no jtfork- 

sheets or discussion, periods, (eee tables 1-4). 





TABLE 1 / 






Means of 


pretests ana t 


)Osttests under- 




(graduate. 


lecture' groups 






Groups' 


Pretests 


Posttests 




A 


62 


80 




B 


59.5 


79 


/ 



TABLE 2 

Means of pretests and posttests under- 
iraduate lecture - workshec 



Groups 


Pretests 


VflPttests 


C 




95 


D 


60 






TABLE 3 




Means of 


pretests and 


posttests of 


Graduate 


lecture groups 


Groups 


Pretests 


Posttests 


A 


57 


83 ■ 


B 


60 


79 



TABLE h 

Means of pretests and posttes 
Graduate lecture - worksheet 


ts of 
qroups 


Groups ' Pretests P 


osttests 


c ' '55 / 9e> 
, 56 / '92 



Witliv.the use of •a t-test on dependent means, pretest's 

of the undergradi^jHfte lecture groups were compared* There was . 

ho significant difference btrtween tegt score§ (see table 5). 

Y • • • <" . V . 

Protests of the imder graduate lect\ire-worksheet groups were alsb 

V compared showing no significant^ifference (see table 6),^ 

^ ■ « • ' **" * ■* ' ' • * ' ' .. 

TABJ.E 5 



•1 V 



Pretests 


of Underaraduate lecture groups 


? 






alpha p= <.05 




Groups 


, Mean 


t Standard 
Deviation 


Significance. 


.A 
B . 


62.10 
58.90 


0.00 3.20 


NS / 


Pretests 


. TABLE 6 ^ " ; 
imH^rnrAduate Ifictufe - Worksheet qroups . 


aloha. D=<.05 ^ 


Groups 


Mean 


Standard. 
Deviation 

\ , C 


Significance 


C 
D 


58.70 
59.^0 


0.00 ' .70 


NS 

■ 



A 



On a graduate level with the use of a't-t^t on dependent . 
means, pretests of the lectiird groups were compared'' showing no 
significant difference (see table 7). No significant difference^' 
between pretest scores of the lecture-work groups wad^ found (see 
table 8). 
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TABLE 7 /' 


< .7 


Pretests 


of Graduate 


lecture -qroups / 


•* ■ ' . 






alpha p= < .05 




Groups 


Mean 


t Standj&rd 

Deviation . 


Signif icartce 


A 
B 


63.70 

•,SSM ^. 


0.00 'rk.30 


■ m - 



\ 



TABLE 8 





.alpha p'=< ,05 


g roups Mefin • 

■ ■ . '■ ■ .-. 


t 


Standard Signtf i cance 
Deviation ^ 


r 0 / • . 5S.70 


- 0.00 

1% 


T.30 . NS / 

■ * r» ■ . • 

■t ' — ' 



, . Lecitnjre and ]l0c^ posttest scores ^pn under- 

'graiduate arid graduate lev were compared respectively within 
eath giroup by use «;f the t -test on de;©endent means. These 
coiliparisons showed no significant change (see tabiesf g^-t?)* 
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TABLE S 






Posttests 


of untjlergraduate' 


lecture groups . 








a 1 pha 


P=< .05 


u 


GroLfpSy / 


• .Mean 


t 


' S tanda rd ' S I gn I f Tcahce 










Deviation 


I 


A* 


79.90 
80.20 


0.00- 


.30 Ns" 

. ■ — ■• ■— ^ ::- fi- 



' TABLE 10 









al pha 


P=<.05 " • 




• ■ • 


Groups 


Wean 




Standard 
Dewiat ion 


Signi f i cBiice 




0, 


8r.8o . 

80.50 


0.00 


1.30 

>j' ^ 


. NS, 



tXble 11 







fclpha p=-i.05 ' i 


G roups ^ 


Mean/) 


t Standard Significance 
Deviation * ' - 


w > 


9it.70« 
. 93.80 . 

•1 


0..00 . .90 • NS ' 



• ■ 


TABLE 12 






Posttests of 


Graduate lecture 


- worksheet 


grbups 




alpha p- 






J roups 


Mean t 


Standard 
deviation 


Significance 


C 

D _ 


91.60 • ' 


k.OO 


NS 



WltK the use of a t-tesi; on dependent means, tables 13-16 
show comparitive results ofHppelests and posttests on the under- 
graduate and graduate learning levels. Groups using the work- 
''sheets scored significantly hi^er than groups without the , additional 
help. ^ 
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TABLE 13 



• albha d= <.05 


Groups 


Mean 


Mean t , 


Sta,ndard 


Significance 


Pretests 


Posttests 


Oeviation- 




A 


62.10 


79.90 5.09 


.17.80 . 


.001 


B 


58.90 


80.20 5.31 




.001 



* ■ 


and Posttest^ 


TABLE )h 


It ^ ■■ 






Pretests 


of Underaradu^ 


e Lecture-Worksheet Group 


s 






•alpinB p= < 


:.05 






Groups 

fo;. — 


Me'an 
Pretests 


Meen 
Posjrtests 


t 


Standard 
Deviation 


Sign! f i cance 


c 

D 


63.70 
59.40 


9^.90 
93.8b 


11.4 


2 " . 31.00, 
2 ^ 3kM 


.0001 
.0001 



TABLE 15 



al oha o=-i.* 05 


Groups 

Pi-iftests- 


Mean 
PosttestSi— 


t Standard 
neviatlon 


Significance 


A -^8.70 
■ B ;59.^0 • 


81 .SO. 
80.50 . 


6.67 32.10 
6.23 21.10 


.001 
. .0001 



TABLE 16 



Pretests and Posttests of Graduate Lecture,- Worksheet Groups 







alpha p= 


<.05 






Qroups 


Mean " 


Mean 


> t 


Standard 


SIgni f 1 cance 


» 


Pretests 


Posttests 




Deviation 


\ ■ 


c 




95.60 ' 


11.52 


k}.20 


.00001 


D 


55.70 


91.60 


■ 9.03 


35.90 


.ooof 



Using a t-test on independent means, the lectxire-work- 

/ 

sheet ^grpup scores on the pretests and posttests were compared 
with the iectiire group scores from the xindergraduate and 
graduate jcourses (see tahles 17-20). The lect\tre-worksheet 
groups scored significantly higher on the posttest, thus 
indicating that worksheets are necessary as an aid in skill 
development* 

TABLE 17 ^ 



Pretests of Undergraduate Lecture and LecturerWorksheet Groups 







alpha 


D=«2:.05 






Lecture 


Lecture- 


Mean 


Mean ,t 


Standard 


S i gni f i cance 


Groups 


Worksheet 


Pretests 


Posttests 


- Deviation 




Groups 


X 


X' 






A 


C 


62.10 


63.70 .40 


3.96 


NS 


B 


D 


58.90 


59.^0 .12 


^.17 


• NS 







TABLE 18 






r 

• 


.Posttests of Undergraduate 


Lecture and Lecture - Worksheet 


Groups 








alpha p= 


<.05 




—a ^ [ 


Lecture^ 


Lecture- 


Mean 


Mean t 


Standard 


Sign if I cance 


Gi^ups 


Worksheet 


Pretests 


Posttests 


Deviation 






Groups 


X 








A 


C c 


79.90 


9k.70 6.50 


2.28 


.0001 


B 


D 


80.20 - 


93.80 5.92 


2.30 


.001 



TABLE 19 







alpha 


p=<.05 






.ecture 


: 1 

' Lecture- * 


Mean 


Mean t 


Standard 


Significance 


G roups 


Worksheet 
G roup% 


Pretests 
X ^ 


Posttests V " 

r 


Deviation 




A 
B 


C 
D 


58.70 J 
59.^0 


54.1+0 .87 ^ 
55.70 .80 ' 


4.65 

< 


NS 
NS . 



TABLE 20 

Posttests of Graduate^ Lecture and Lecture^Worksheet Groups 



al.pha p=y<,05 



Lecture Lectljre- Mean Mean t Standard Si g n i f i ca n ce 
Groups Worksheet Pretests Posttests Oevi'ation " — ^ ^ /" 
Groups K X ; " 

"a : c ' 50a 95.60 8.02 V7n Toooi 

B D 80o50 91.60 k.6r .2»|*L.^. ^-JlPJ 

_ 1 ^ ^ ^— ■ ^ 



^ 



Discussion 

Students who completed the music bibliogr'aphy ^ 
instructional program on undergraduatje and graduate levels were 
able tq successfully locate aad use materials in the main and 
music libraries. Their success is partly explained, by the fact 
that library instruction is given in the courses a^ library use 
is essential for course completion. Students were given the 
opportunity to interact with librarians and materials, and 
quickly became aware that library use is not only related to their 
academic discipline,, but it is also a maXn factor in scholarly 
success. All work by students was graded and returned; thus the 
students were' able to clearly see the results of their efforts. 
The librarian was also able to judge the effectiveness of her 
teaching methods eind make improvements as necessary. 



j 
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Tne ' lecture-worksheet groups scored .silgnificantly higher 
on posttests than the lecture grpups. Worksheets greatly, 
improved comprehension and therefore were viewed as the critical • 

factot in the improvement of usage £(kills.-in music ."bihliogr^y 

■ • ' . . ■ ■ ■ ■ ■ ■ ' ■ ^ 

coursework, " ' * 

* ■ • ' 

In this study pretesting sRowed that the majority of i^jisic 
students lack exposure and experience with llhlrary materials. 
Although ■bihliography course instruction introduced the student 
to the lihrary and its resoiirces, posttests indicated that 
lecture instruction alo^e was not enough, Alheit that testing 
units had only 10 suhjects per group, ail testing was duplicated 
with a second similar group/ Results, including the duplicate 
testing, showed that the teaching method described in this study 
was successful. Learning was achieved with the addition of 
worksheets. Worksheets reinforced the material given during 
the lecture and d^cussion- periods. Thus it would he advisable 
to include worksheets in, any hihliog^aphy coursework. 



\ 



15 



^ References 

Duckies, Y.H,. The Library of the Mind: Ohservations on the Relationship 
^ . betwcjen Musical ' Scholarship and Bibliography . Current Thought in / * 
Musicfol^JI September I98I; pp^ ,277-98. 

Jennerich, .E. and Smith, B. A' Bibliographic^ Instruction Program in ilusia. 
Colli^ j^e and Research Libraries Nevs > May 1979, PP> 226-33. 



K^rhan, Ili F.orumT Bibliographic Instruction. Tennessee Librarian , 19o0 . 

32(1*), 35-37. 

^ . ■ ■ 

Krier, Maureen. Bibliographic Instruction: A Checklist of the Literature, 
1931-197^ Reference Services Review , 1976 1^, 7-12. ->yV 

Meggett", J. Music Periodical Literature: An Annotated Bibliography of 
of Indexes and Biblio/:;raphies . . i^ew Jers^:, Scarecrow, 19bl. ^ 

Palmer, Ellis. Bibliographic* Instruct ion. College and Research Libraries 
News , 1982 liS^d)"^ 12-13. ' ' . 

Simon; R. L-'brary Use Instruction.. North Carolina Libraries , > I98O 
38i3), 1*. ' 



Thackray, R. The Fourth International ISMF-SPinar orx gesearch'in 
f Music Education. Journal of Music Education (AustralfSii) , 
April 1975, P-l*7. , 

Webb, W. (Collection Development for the University and Large ^ 

Research Library, More and More Versus Less and Less). In Essays 
Honoring Jerrold Orne . New York: R.R,. Bowker, 1977* 



label all it^ parts. 



Append! ces 

A: Pretest -and posttest for »^gesearch in Music/' 

^1-»-._Descrit>e and label the parts of the' fol Icwing 03*11 number M.lOOl 
^Ts^^nt . 55. ^ ' ^ V, ^ . 

1. What is a main entry? 

3* Draw e catalpg card and 

h. Hqw can tracings on a 1 library card help you find materials? 

5/ Why is imprint informatlbn on a catalog card iniportarit? 

$• What .is a uniform title, why is it useful? « ' 

1. What is the organization of the card cataloc^ In both the main 
and music libraries? 

8. Name the two types j^f cross reference ^rds, 

9. In what order are materials housed in bp'th libraries? 

10. What Is the aa^ne of the source that would help you find subject 

^ headings for material s? *» 

B: Worksheet for "Research In Music,'* % 

1. V*;;ere are the music materials housed In both 1ibrar;ies?j 

2. Look at ah author card from the card catalog and draw label, all 

parts. ! "^""^^ • ^1 

3. What are the different types of cards in the c^^rd catajog? 

• ♦ ' ■, ■,■ n 

'A- ' . . • . • y 

h. Whajj does a recording card look like? ^ . ♦ 

5, What are the three ! general classification letters 
$• Where would you find all music biographies? ^ 



7. If you are looking for all works about Debussy where in th^ card 
catalog wool d you 1t}ok? — — ~~7^ 



8. What is the uniform title for Mozart's Marriage of Figaro? ' 

« • " . , ^ . ^ . , ; ' 

9. Pull out the Library of Congress Subject Headings 'source and 
.list the subject headings given for music theory. 

10. How Is the card . catalog set up and organized? ^ \ 
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PretVst and' f)0|ttest fjfr '•Graduate Muslci^fbllography,'* 

What J s a^styje manual, list one. . ■ % . 

Wha^^is^a national blbt iography? / ^ . 

List one retrospective bibliography and its usage. 

What would you lise a di^cography for? ^ - 

A trade [jibl lography contai ns \what informatibn? 

What source would you use first if :you had no i<nowledge about 
a subject. / 

What is a well -l<nown periodical index on music? " 
What is RILM? 

What is RISM? _ 
Name a biography index. 

Workshedf for ''Graduate Music Bibliography.'* 

Locate Kate Turabian's Manual for Writers of Term Papers. Theses 
and Pig^sertations . what^J?^ the call number, subject heading, and 
imprint i nf ornjation? . 

According to Ms. Turabian, how do you footnote a pUbl i c dpjQurpent?^^^ 

locate the Amer i can Psychol og i call, 4AssiftQf|r.a t i on S ty 1 e 'Manua 1 - -Tiow 
do you footnote a source vusing' the APA styl0? 



Howftvany music entries does A World Bibliography 6f Bibl ioqfal^ies 
Have? List five tppic headings. • 

\ 

^,What does the Bibliographic Index contain? 

Find the Encyclopaedia Britannica fifteenth edition. Hew are the 
thirty volumes divided,* how can you us^ the sections?' 

What music dictionaries have signed article4? 

LoqI< up Vocal'pedagogy in the Music fndex for the year 1982-- what 
do you find? ' 

What Is the call number for J.S. Bach's Complete Works? 
What is the most jdniVrent discography-^-how would you find It? 
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